Abstract. Aiming to explore if the application of Task-based Approach (TBA) to the junior high school English listening teaching in EFLT will be effective in improving the learners' English listening proficiency, increasing their interest and confidence in English listening learning and helping them form the good habit of listening and grasp certain listening methods, the author carried out an experiment in two grade-one classes with similar number of students and similar English level within 32 weeks. The program carried out between the experiment class and the control class. It consisted of pre-test, post-test and questionnaires. The findings of the experiment showed that TBA helps to motivate students and stimulate their interest, confidence, and learning motivation. The students formed better habit of listening and grasped correct listening methods.
Introduction
With the increase of communication in our daily life, listening, as one of the four English learning skills, has played more and more important role in learners' language acquisition [1] . Students in the junior middle schools spend the majority of each school day listening and much of what students know is acquired through listening [2] . In fact over 50 percent of the time that students spend functioning in a foreign language will be devoted to listening. As Devine pointed out, listening is the primary means by which incoming ideas and information are taken in [3] . Listening can provide learners with ample comprehensible input that is supposed to help internalize linguistic rules and in turn promote language acquisition [4] .
Task-based language teaching can be regarded as one particular development within the broader "communicative approach." It refers to an approach which plans and organizes language teaching and learning centering on tasks. Here "a task" means an activity that requires learners to use the target language, with meaning at the core, to achieve an objective [5] . It focused on expressing learners' ideas and finding a good way to solve the problem they meet in learning and real life. According to this theory, teaching in classroom should be mainly organized through tasks which not only focus on language form but also on language meaning. Learning about language is also driven by tasks. At the same time, many other factors are considered, such as emotion, cognitive ability, etc [6] .
Brief Introduction of the Experiment
The purposes: This experiment aims at finding out the effectiveness of TBA on the improvement of the students' listening comprehension as well as their motivation. Moreover, whether the approach can raise the students' positive attitude and higher motivation towards English listening is also expected to see.
The Subjects: The subjects involved 76 students from Grade 7. Among them, 37 students came from Class One (the experimental class), and 39 students came from Class Two (the control class). The two classes were randomly assigned as the experimental class (EC) who would receive the task-based language teaching and the control class (CC) who would receive the traditional language teaching.
Instrument: The instrument used in this program consisted of pre-test, post-test on listening comprehension, Questionnaire on Students' interest, attitude and self-confidence.
Pre-test and post-test: Two tests were administrated as pre-test and post-test in order to check the effect of TBA in English listening. The listening comprehension part of Examination on the Newly Enrolled Junior Middle School Students was used as the pre-test and the listening comprehension part of The Mid-term Examination in the second semester, Grade One as the post-test. The listening part of the paper included mainly three parts: the first part consisted of five short conversations, the second part included five sentences or dialogues and the third part was a short passage. The total items and the mark of this part were 20.
Questionnaire: In order to have a clear view of the effect of TBA on learners' motivation, a questionnaire was issued before and after the experiment. The questions were about the students' interest, attitude and self-confidence in English listening learning. The questionnaire was composed of ten items which comprised three parts: the first part (1-5) was about the students' interest; the second (6-8) was about the students' attitude and the third (9-10), self-confidence.
Teaching materials: Both the EC and CC used mainly the same teaching material, that is, Fun with English (7A and 7B) which was published by Writing Group of Fun With English and Oxford University Press. We had one period two weeks, and the teaching lasted one and a half semesters. To CC, there was no adaptation with the teaching materials, but to EC, the text, especially the non-task based materials, were redesigned to fit the task-based framework.
The Experiment procedure: The experiment lasted 32 weeks. It consisted of a questionnaire on students' interest, attitude and self-confidence, the pre-test and post-test on listening comprehension level. The students of the two classes would finish a questionnaire both at the beginning and at the end of the experiment. The pre-test was required to take at the start of the experiment and post-test at the end of it in order to compare the results of the students in the EC and CC. The comparison figures of the tests: At the end of the program, In order to obtain an overall picture about the effects of TBA on the students' English listening, we conducted a regular t-test which could determine whether or not EC that received the treatment of TBA was statistically different from CC who received the conventional teaching method in terms of their performance on the pre-test and post-test. The results of two tests are shown in the following four tables. 
Results and Discussion
The statistical results show that the students of EC outperformed CC after the experiment. And the results of the pre-test and post-test in the quantitative research have demonstrated that TBA is more effective in improving students' English listening.
In learner-centered TBA listening class, students will be provided with authentic or near authentic listening materials so that they can be exposed to abundant comprehensible input. In such a class, the students work to complete listening tasks in a communicative environment, in which they have abundant opportunities to interact and help each other. Meanwhile, by accomplishing tasks with the knowledge they have acquired, students can experience sense of achievement and realize their own value. The satisfaction and pleasure of successful fulfillment of tasks in turn promotes higher motivation of learning.
Conclusion
The data of the program perfectly prove that the experiment is successful and the application of TBA to middle school English listening teaching is feasible and rewarding. TBA promotes the students' motivation of learning English, increases their interest in learning English and change their attitude towards English learning to be much more positive, finally helps them build confidence; TBA creates opportunities for students to develop their listening ability; TBA motivates students to navigate their own listening learning.
The New English Curriculum Standard (2001) requires that the open-ended task-based activities should be integrated into the teaching process [7] . TBA is aiming at fulfilling language communicative tasks. Teachers should design a series of tasks with actual purpose for students to accomplish, so that the students' comprehensive language ability can be improved through the process.
